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ABSTRACT . 

A study was conducted tc eiaBlne the reialionship 
between the belief system structure idognatisn) of ptincijiais and 
media specialists and their role expectatior s for the media 
specialist, and whether aqreewent by principals and oadia Bpecialists 
on the role of the niedia specialist was related to the siiilarity of 
their belli i system orientations. Thirty-on€ ptfirs of prlrcipals and 
media specialists from public hlqh schccls reipcnded to the Short 
Porn Doqmatisni Scale and a Rank Oraerinq Qufst icanaire aieesslng the 
relktivs importance of selected media specialist tasks, '.esults 
indicated there iwere main effect dlffeiencefi between principals and 
media specialists for instructional a«siqn and utillzaticr, and 
between open and closed-minded reipondentu lor awareLess fiiarvices. 
Similarity of doqmatisni scores of princiFal-Bedia apecialist pairs 
was related to similarity of rank ordering of acdia tFecialist tasks. 
It appears that principals and media fpeclalists tend to rank the 
more traditional media specialist tasks as more important than the 
more progressive media specialist tasks, although media Bpicialists 
tended to be scmewhat Bcre progressiTe, In addition, it appears that 
dogmatism,' as a personality variable, may be a factor in influencingf 
a profas'sional relationship, especially during initial ccrtacts, * 
(Author /CSV) 
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Tiie piufpofiie of Chis nujdy wib t;o ciMfaLne Cht! rr latlonahlp be- 
tween the bellaf By&tcxn nmictiurc (dogimt ism) of. prii ^j.p^;lr and cm»di :i 
epeciallsts and (hulr rolo expectaldans for the niGdla FpeclHli/J:. A 
smmd piffpose was to ascertain Metier ngmmmt by princlpalB ^uid 
radla spacialists on thtj rolf: of tiie laLter vim celatod to rhe Fiiii- 
iliurlty of theljc I aief systffli orientations, Hitrty-oue pairs Oi^' prm-^ 
cipals Bad media t ^^^lalists respc^ided to the Short Itaa Dogi^:;!™ Scale 
and a Rank O^dormg ^ ^rtionnaire^ aasessing the reJative ii^rotance of 
salected media specialist tasks. Tfliere were significant mm ylfecc 

differences between principals and media specialists for too f :J3ks iii- 

'a 

struqtional design and utilization, and betwem open and clcsed-mindua 
respcTidents for ^^armess services. No significant interactions wern 
observed. It was also observed that similarity of dopmtism scores 
of pr^jicipal-media specialist pairs ws related to slniilarity of rai^ 
ordering of media specialist tasks. It appe^s that prtocipals and 
media specialists t&ad to raric the irare traditional media specialist 
tasks as mDre inportant titen the more progressive madia specialist tasks, 
although media specialists tended to be sOTewhat nrare progressive, to 
addition, it appears that dogmatism, as a personality v^iable, may be 
a factor in Influencing a professional relationship, especially during . 
inicial cOTitacts. 
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A STUDY OF THE mJM SYS™ fJTOLICrnJRl-: OF Fi-ti:Nc;xpAr,s 

AND Wmk SPFCIALISTS AS RIM'ED TO nrF.IR ROLE rCXPECmTIONS 

FOR 'niiS Ml'DIA SFFCJMHT 



Prctolam 

One* of tJ-ie rrost significant rjauctitianal innovmhions in the last Uiirtir 
yearn hnr. lv'< ri l;he InOTrpo ration of eduaational mediae, and Its acoarparying 
tecimologv' into t±ie deiy- to-day teadujig and leamljig activities of sdioolB. 
This develc^nent has lai to the develcpneiit uf extensive programs. for the 
training of nedia specialists to serve the schools as ej^erts in these new 
fields. Therefore, it is a^r^riate to atudy the irtpact of these new pro- 
fessionals on the schools in which ttiey work, 

Carlson (1965) suggesbed tiiat the success of media pr^anis in sdioolij 
is da^ndent on the prljiGtpal's attitude toward Uia program. Bim TOntention 
was su^rtad by BricJcell (1961) , L^er (1965) , Miles (1965) , TCTpkins (in . 
Truonp, 1967) , and. otherSp 

Sarason (1971) discussed tiie effect specialists might have on principala 

He pointed to fou^ pDSsible ^eas of cxjnflict betoeen the twoi 

] , The specialist is expectoa to hstve knOTl^ge and skills 
not possess^ by the principal. 

2* Scsre specialis.ts e^^erience conflict te-b^een tiieir prc^- 
fessionri standards and their principal's eKpectations. 

3. Thm principal may feel ttiat the specialist do^ not have 
an mrer^l grasp of what's going on in his school* 



2 

Oiiu ^;iuiJL<X! oL ixjlxMiLiril corJ,Ji,aL itH:uiv;!iiy H^iffRj uLtifjnLiofi wuB Uuib o/: 
iJQrHonaliLy ditji;c:iai:crin!:lf:?; C)f iiiclj \;:ifli!a:UJ v/ho dcifint? i:hc rnlo ti^j:)CJCtatlons 
/:ot: a pa.rLiuulc,u: pc/n.on or jolj. CourM^jn (Vj76) claHcrriimi tlic^ principai's 
pctraonalily aij oric^ factor whidi nu^ pJ^y key role in detorininlncj (lie suo- 
oeBB or ttiiluro ot a intrfia prcgruirn. 

In OKcunjjiing tlia roD.ationahip btiLwfoen ^.^©rsoimlity" and rolf^, Pcrnaau 
(1954) fourd tiv-\t v/hGn an adrfLiniBt-rator sought advlcG frcxn a ajnsultant or 
spocialiat, \x:th prirtles waluated tlie consultatiori inore favor^^hly \^hen they 
were in agreerTOnt cn tliQ consultant's role, 

Gctzels ajicl Guba also conductod extenol^^a research into the relationsliip 
between rale mxci personality. They dotermlnecl tliat an individual's behavior 
wa^ a function of his role and personalis (1954^ p. 164) aiid that i-ole 
conflict occurred when such an ir^ividual foand hjjTiself in a aituatioii 
where he was expected to fill two roles that piresent^^ " jncoa^lstent^ con^ 
tradlctory; or even Tnutually eKclusive eTOeairattons (p, 165) J' pesearch 
v/hich supported this relationship (195i5) enable tiie authars to develop a 
theoretical itiodel of the 7^'elationship between r^le eKpectations and personality 
(1957). 

Such n relationship is depicted in figure 1* 

insert figure 1 about here 

. Getzels, Lipham, anti Can^bell (1968) sumnarized ttils OTUCial relationship 

It seenB clea^^ that thm prop^ funcy^oning of ^^M^ role 
reliitionships in educational settings^ as elsewh^S/ d^^nd 
on the degree of ovei'lap in tixm p^ception of ^^qtations . 
by sev^al COTpleTOntary. role incmtoents in the given 
interaction- (pp, 117--118) . 
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IDt,K,fiiVTl;,i.;;ni, .1 ixuTiona.lll.y (xinnl-nict', ol:' a|K;n!- fincl f ^kx.icxl'-fa,LrK:iaJm«i:! :in 
.IfKtl vidua l.M iiau bjcii nhud J or dvi.t 20 ycurrfi. itokwadi (.L9C0) OomiLcspfxi. 
tha IXxumtwm H(.:vnt« Uc) nKiUHurt.' llvif.) t-'iiiMLrrucl: which Ikl? conttmUoci nieafaurey, 
m jxirl:, ^lu j.iKiJ.vjdual';; m-r^pL:i.v.i.iy lo nnv/ icta«:; or bnlxefH. All:hougb 
dcDgim-iUirjrn lyju bcxm foirnd to hr; unrnlalxd to i^U;r^^.llVJfflncc? (Kejtp, 1965; 
Rdkoiiflw 1160), l:ha consbniat: ririiy been liham to be! rolatcx] to critical 
tiujTking (Itokoach, ;i.y60} , pajTly-linG tJuLnkirKi (Rokeach, I960) , personally 
adjustaient (Keitp, 196J.) , anxiety (Kt:/^, ]96S) , ajid rcflistance to ediicatlonal 
ijinovation (llaitvar, 1967) . I 

Kokeach concluded that ideas were organized in relation to their 
congruence w.i^^ iidividual bcaliefs. Beliefs which wmm not congiluent with 
GJtistjng onen wei-e organ U'>-cl along a contlmuirn of nirnil^ij-ity to what is 
congruent (p. 395) . beliefs which wc^ire trw disgdmlar to existing 

ones tended to be rejewtLxl. ■iliis area of rejection was considered to be viiuch 
broader for clos^-minded than for open-mi«aed indivicluals. 

Besides Ranier's study (1967) which irdicated tliat dogmatism is directly 
related to resistcincf. to educational innovations aniong chief school adminis- 
trators, O'Reilly and Fish (1976) found dogmtisni similarly related to 
rDsistancc to fxiuoational innovation in a group of teachers ar^' lMspeth ■ 
(1966) f outkI that the mora opan-mir^ed merrbers of a college f acul^ vierm 
less resistant to a particular educational innovation, educational ir^ia. ' 
Finally, Esposito (1971) found that ^n= and cldsed-minded instructloml 
supervisors had differing ^coptions of tlieir role. 

Bas^ on these findings the current study was organized to determinis 
if dcxpatism, as a specific ijersonali ,y factor, is related to the role ex- 
pectations held for the media specialist by both tlic specialists tharaelves ' 
and their principals. 



l»J in ftyiirou 2 and 3, 



imjtirt f iyiiros 2 cUtI 3 eb )ut here 



Hypotheses 

In order to generate inforTnatJ.on relevant to the problCTi of the stuclyi 
the follcwing hypotheses were pr^sos^ for tostijig^ 

1, There is no significant diff^enoe t^ta^ean tlie nBeto rankings 
of each niedia spaclalist task for relativaly op<aiMainded and^ 
relatively closed-niind^ principals* 

2. ^liece is no signifpV^nt difference beto/eejri the jmmi rankings 
of each nxxiia specialist task for relatively cpen-^minaed and 
relatively clos©3-mi rded media specialists* 

3,, There is no significant difference beto'/eeai tlie wmmx rankings 
of each m^la specialist task for relatively t^Den^-ininded 
principals ard relatively oj^-imj^^ it^ia specialists* 

4, There is no significant differfflce heiM^n tiife tmm rarfcings 
of each ni^ia socialist task for relatively open^nilnd^ 
principals aM relatively clQ8ed--minfl©d media ^jeciallsts. 

5 There is no significant differwice between, the mean rankirgs 
of each media specialist tosk for relatively Glos©d--minded 
principals and relatively ^en-minded media specialists. 

6. There is no significant difference beta^em the mean rankings 
of eadi media specialist task for relatively closed--mind^ 
^principals and relatively closei-ndnded media specialists* ' 

7* TOiere is no significant relationship bebroen the . porrelay.on 
of each principal-iredia specialist pair's rank OTdofing of' 
media specialist tasks and tte slM^lari^ of the relative 
openness of Uieir "belief systems. 
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MaU icxlo ltxiy 

lliei populattcju .Par this study conslntGd of aJI principal3 of public 
high schools end certified nicxlici nptjcialiG to or hGad librarians \^ hiui 
adniLiTLdtrabive rasi.onsliDility in Mgh school iTicDdla CGntors in a two-counbf 
area iii NortlioaBl: Ohio, Tho total nuntoar of pulolic high schools in the 
^pulation area was 37, 

The investigator solicited jD^mission to conduct the study frcm the 
suparintendeiit of each school disteict iii tha population area. POTnissim 
was grants to contact tiie principal and media specialist or librM^iari in , 
all 37 high sdriools . 

E'Tch principal and rnedia sx^ecjialist was contacted ard a visit by 
the investigator was arrangKl. Follotr/ing the initial contact^ fmr 
schools^ for a varied of reasOTs, refuse to ptttlclpate in ttie s^Ud^. r 
A principal in another high school was taken to ttie hospital suddenly 
and his school was also' ellimnated. Botti ttie principal and the inedia 
^aecialist had to respond to the instrmient in order f or^ their ^sohcbi 
to be includal in the study. All infomiation was kept confidOTtial^ 

Becau3a many persons who w^e ask^ to respond to liie questionnaire 
indicate a preference to rnail their survey back t^ tiie im/sstigator 
at a later date, retaJCTs were slw in caning in. Data gatherijig was 
ODnducted during the ironths or -^ril ar^ my^ 1977 with a cut-off date 
of aUne 1. At the cut-off date an additional sdiool did not respond 
leaving a final total of 31 Idgh schools out of 37^ or 84% of the schools . 
in the population participating in ISie study. 



'Hiw Short Form L)ogm^ildimi Scaio CDroldahaJ, ^ Pc^^/^nLl, 1965) yjtm 
to asncaB the relatiA^J dGgrciCii of: qoan-^rTuLiviledneBs of th^ Bubjeate in the 
groupB to Ijq studicxl. 

In OTpariiig \±e 20^item STO with the Bhardaixi 40-ltGia form, 1:hQ 
SpearTnan-BroOTi prophet forrmJla was used to obtain n split-half relia^ 
bility estiJtkTte of .94 which is within Uie range of reliabill^ coef- 
ficients r^orted by Rd^each, frOT .60 to .93 on tlie 40-ltQri scale 
(Rokeach, pp* 89-90). The SFPS itself has a r^rt^ split-half reHa-^ 
bili^ of .79, 

tokeach^ using the meth^ on taown groups, tested ttie vali^^ 
of the 40-^itai. scale. He found groups' fi elected as high dogmatics 
(relatively closed^rninded) scoria aignif icantly diffferent (.01) frOT 
groups selected as Im dogmtics (relatively ^en-^rnina©d) . Isaac ai^ 
Michael (3^71) su^jort tJie use of thm Rokeach v^alidi^ data to the SgTC 
by stating that h change of test l^gtti has a g^eat effect on reliabili^ 
but a much amaller effect on validity (p* 132)- 

Loertsch^ (1973) develcprt the Inportancfe of Media Berviras Scale 
in which he ascertain^ per^tidM of nmlia seCTices in 40 Indiana 
smior high schools by teachms and rraaia «nt^ staffs, A panel of 
experte reviewed tiie instnment ar^ a pilot study was coMucted in an , 
attenpt to rCTOVe redmdOTt it&re Bnd to inake siare all acknOTledg^ 
niedia center services were included in the insteiffwitp This helped to 
establish the reliability and validit^^ of the scale, 

Frcm the 64«iteTi instrment, eight inajoir Tcm&n services wore iden- 
tified, these being in the areas of accessliili'tyv »areness/ evalaatiori, 
instructional desi^, utilization, acquisition^ professional services, 
and production (p* 59) • 



awcu,.K,n {1974) UBOX Umsn cloht c-al:eynriaB in dc^vnloping Uia Itonk 
making Qacatimmim (m , v/hi.ch provided the nulrject with an inatru- 
jmnt fco ranK, J,n orto oC i:Tportancc. tjit. ei.ght major :ncdia servicoa 
wliich ware conuiderecl to caver mmt of th« tank, engaged in l^y \im itiedia 
specialists; 

The Rank orcleri.ng Queationnaire (TO) vras used in this EStudy to 
assess botli the principals' ard niedia specialists' percep*ions of the 
ittportance of the various taate ptarfom^ by the iredia specialist, thus 
providing an indication of these to/o imlividmls' role ej^ctations 
of tile latter. 

S tati.s tiqol^Pr^^i^^ 

The general techn.ic^e used in tlie study a two^ay analysis , 
of variance mwK} . This proc^^ire allied the OTtparison of fac= 
an independent variable with a dependent variable. The two-way 
3 of variance produced F-ratios for the to/o factors of the ii^e- 
pendent variable (A and B) aid Idie interaction of these too factors 
(A X B) th^ related to the dependent variable. 

in testing the first six hypoaieaes, the two-way MOm te^que 
was conducted eight tljms, once for each of the m^ia specialist tasks. 
For these procedures, tlie independent variables were agm~ or clos^- 
mirf^ess.awi principals and riedia spectalwts, and the d^«ident vari- 
^le was the nean ranking for eaA m^ia speciaUst task. 

in testing the seventh hypothesis, Speaanan rank-order correlations 
for each principal-media specialist pair's raric ordering of nedia spe- 
cialist tasks were generatal . and transfoOT^ into z-scores. 
These scores conprised the dependent variable to m cOTpared wito the 
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tors of 
analysi 



B 

fouir groiipingsi of: princiiofilt] mKl iiicdja r^peci;Uiljntfi: qpejn-mindcri prln^ 
clpalfij arxJ nmlia Hpecial:Lf;i , alofcied-=in;ijKlGil [nr.uujipalB aixl niGxlla Bpecialistii^ 
qpen-'itii,ridQd principals and clc^Gd'-minded mGdia spaaL^iIipts, nnd clonod- 
niLr^ed priiicijjalB tml Ofm\-m},txl(^ inatlla Bpooialislis (Lncteperident Vciriable) 

In each analysis^ tlie cl is criJDUtlori of obsocvations within the cells 
of thfs b/jcr-vm\ /\NWA ware sorrewhat tineqijal* Because of this ur^alanOTd 
cell distribution^ an uiweight^ means tmalysis (Glass & Stanly, 
440) was used to oceate an equal balanc© of obs^vatlons, An alpha 
4.evel, v/hich would indicate rlqnificant diffarmces betav^n means ^ was 
set at •05, 

Results f roll the Short Form Do^natism Scale for tiie Sinple studied 
inilicat^. that principals and rn^ia specialists scOTed sintilarily on " 
the sros. principals in the sanple had a range of scores fram 43 to 
84 r witii a xmmn of 59.13 and a standard de>.^iatlon of 11.46. Media apeo- 
iaUsta in the sairple had a range of scores fron 38 to 76/ with a mean 
of 54*58 and a stai^ard deviation of 10,53* The difference between the 
mean^ of principals and media specialists on the gggS was not significant, 
Ttiese rneans^ taken together had a range of 38 to 84^ witJi a grard tnean 
of 55p85 and a staMard deviation of 10.91* 

By definitiori/ irKJi^duals in a sanple groi^ uonsidered to be rela-- 
tively closed--miMed are those ^o score above the grand rttean for tlie 
sai^le^ and individuals considered to be relatively cpen-inirrfed are thoBm 
who score at or below ttie gr^d rrean for the group^^ In this saiiple , ^- 

of principals tN^31) , 14 were classified as relatively opCT--minded^\nd 



17 as relatively' closto^minded. Of tiie n^ia specialists {Nf=31) 
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viBrc clasaifiiod cui ralativnly cpon-Jiii.micKil tind 14 m relativaly clos^^ 

Results fran lliQ Haiik Ordt^incf QuoBtiormaire li^icated thcit prirv- 
cipala and nKdia" BpealalisLs in thu Koinpla bad clif f arcnt: pDrceptionn 
of tile 'relative irrportancc oE thci eight: rrH^ia specialist tasks as reflect^ 
,ln thf:ir rank ordGring oL' tJiMe tasks. The data reveal^ that principals 
ranked the iT^dia specialist task of insl^uctional design sexvices sig-^ 
niCi.cantly Iwer (p ^ *05) thmi did iroaia specialists. Media apecialists^ 
on thu other haM^ ran]c©d utilisation services significantly Iwer (£ jd. 
.001) than principals. A suimmry of the r\ I: ordering of medi^ special-' 
ists tasks by principals and m^ia specialists is provided in Table !• 

insart table 1 about here 



t^ien data fran the Short Form Do^natism Scale is analyze witii tile raric 
ordering data, clpsecl-nili^ed respomlants appear to raric awareness eer- 
vices significantly higher tiian did ^en^mirTd^ respordentB (altiiough 
the actual rank ordOTing of this task was un^^anged) , A simiMry of 
the rank mdering of i^Mia specialist tasks by a^a- ard clos^-nlnded 
respondeni^ is provided in Table 2, 



insert table 2 about h^e 



It was hypottiesized tiiat there woLild be no int^action . bett^een 
TCcrapation (principal^meflia speciaHst) aM belief system stni-cture 
/.(op^-closed-mindedness) for eadi iti^i^ specialist task, TOus h^othee^ 
/ Goald not be rejected for any task althoagh the interaction ^pe«ed to 
/ ^proadi significance for instructional design ai^ awareness s^rvlceo - 
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A summ^ o£ ttie int^action is piwided in Table 3, 
. : inS^t table 3 about 'here 



It was fxxctii^ hypotoeslzed that Uie oorrelation of ttie ra^ order- 
ing of maaia speoialist taska for each iredia s^Miallst-principal pair 
wculd be w^elat^ to the similari^ of ttielr beli^ syston strUGture* . 
IM.B hypoth^is also could not be rej^ted, altiiou^ closed-mnded prin- 
wipala paured mth opm-wt^&i m^ia specialists^ recorded a sc^what Icpwer 
wean rank order correlay.on, as d^icted in Table 4, 

ins^t table 4 atout hare ^ 



Disouseion 

Analysis of the rank ordering data for priroipals and media speo-*^ 
ialists provides some int^estjjig conclusior^. Principals t^ded to 
raric the inora traditional media ^eciUist tmkB {i*e.^ vprovlding' acres^ 
slbilily^ awarOTfiss, utilization^ aM, acqi^sition s^nd^ces) as morei. 
M^sortant Uian the inore pjro^essive m^ia specialist tasks of presiding 
instTTictional design^ prpf^sional^ bt^. evalmtion services. Media - . 
^>ecialists also t^d^ to follow tJiis trerd^with one significait ^rap-^ 
tion: th^ tended to rank instructional design servid^ significantly 
hi^er thm principals, ffli^e data Me.siinilar to those of Loerts^er 
(1973) and Pfister (1976) , v\?ho f^md that tiie bore ppogr^sive s^mces 
vimm rar&ed lav^p The highsc raking of instruGtional desi^- services 
by msdia speciaUsts is inconsistent vdth previous finaings* 



For principals, Uien, it seems tiiat =^ey still do not consid^.'the 
role of the n^ia speciaUet to be e^mded to incline invdlvawit witii 
the dJTstructional-acry.Ad^ties of teachers.. Ifedia specialists, vAiile still 
regarding ev^aluation and professional s^rvi^s ^at a relatively Iw levels 

seon to' have begun to ^^ceive tiMrraelves m hetoing teaAers desi^ 

- - ^ • - , . -, 1^ ^ 

instruction ^and pMticipating more eKt^nsiv@ly in a^rimlajm decision- 
maktog*- Mie Mgh regard madia specialists ^parently have for providing 
instruStional d^ign sttyi^s may ston from ttie ^^^ded erphaSis in. 
ins^mctional d^i^'-Mimted CL^icula in m^ia specialist trainl:^ 
pro^atB, An examination of vwious media specialist tralmng programs 
in a nimtoer of colleges BnA imivacsiries reveals a mi A smaller .citric- 

ular CTphasis an tJie othec tv70 progressive ser^ces (e.g*, evaluation 

f ■ - . -. ^ - 

ard prof essicmal services) \ 

Anoth^ area wh^e a si^d-f icmt ^f ferOToe in the rank ord^ing 
of me^a speciai list t asks ^cist^ beteem "toe sarple of media special^ 
ists and principals was in the prcro-ding of utilisation socvioes. Prin-* 
cipalS/ botii ^en- md closed=mird^, to^ed to rate utilization s^vices 
significantly hi^er than media specialist. Since utilization "usually" 
involves the training of teaAscs to use media smd its acca^mying 
tedmolo^ effectively in "Hie classroom, mrfia specialists m^ feel tii.at 
ttds is a more appropriate task for pre- aid ir^^vice t^ach^ tridmr^ 
programs, ^teiia speci^ists may not see thsrselves as playing a majOT 

role .in or nnay not^Jeel corpetent aiough to conduct sudi teadier traiit^ ^ 

1 

xng prograrfs. . " 

. Principals, both cpen-^ mid' clra^^minded, t^rfM to raric awareness 
services IcMer, altiiough not significantly lo^^ than media specialist* 
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It appears that iredia specialist inay feel that the "selling" of thelc 
pr^ram ds nore inportant liian the principal may feel it is. 

Finally, it ^aild be not^ that both principals smd media speclaliste 
rated production s^vices quite Im. Speculation as to the reasons 
for. this lew rattog include a ptesible l&ck of productdon fMilities 
in. ihm school aid a feelii^ tiiat a production service ^ because of its 
tedTnical nature, is not an ^pr^riate. func^on for a inedia ^eoialist 
who is in charge of a schpol media c^it^* 

Thus the diff er^^s in r^k ordoci^ of m^ia sperialist t^ks 
between principals arri media specialdsts indicates that, far ^is sanple/ 

th^e ^^ars to be relative agreCT^t beta^^m Him tro partif s on tiie 

\ ^ " \ _ "\ 

role of the msiia ^eciaUst in prc^ding acc^sibili^, bareness/ 

evaluation, a^tdsition, professional, and productton service, ard dis-^^^ 
agrea^imt between the taw parties in prcra,ding instructional d^ign 
and utilizatiori sendees, G^i^aliy , ire^a specialists sekn more incline - 
to view their role as a nore ^^and^ one, in tani of iiwolvOT^t witii 
-Oim instinictiOTal acriyiti^ of the sdiool, wh^eas principals . seffli m^e . 
Inollnod to viw the role of a ii^ia specialist as providing only die 
rnore traaitional sermces. . It is possiile tiiat ^incipals my 'also \^ 
see tlie-^m^a ^«:ialist as fulfilling an a&dnistrative rath^ than an 
ira"teuctional rolfep . ' . 

mMia ^^eciaUste and principals are grcxped ^ath^.and '\^' 
id^tified or^y as ritti^ op^-- or clMed-^mind^d,, th^e spears to be 
only orm .media socialist task #iare differences ace agparoit to a sig- " 
nificant dmgrm. Tliose irdimduals, botii principals and nedia fecial- 
ists, who are relatively closed-mind^ tmded toVaric a^aren^s s^vices 
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signdf Icantly higher tiian -^ose iMividuals who are relatively cpen- 
mi^&d. ©lis may be due to thm fact tliat clceai-jmj^^ individuals inay 
feel BOrewhat leas seaare ^out -the-posiM^n-aM-prG^aim 



are associated and thus p^caive a ^eat^ need^to spend TOre tline 
effort in selling the progran a^d convincing others of its worth, 

Ttm resulte of tiiis study ijriicate tiiat there was m si^^f ic^t 
interaction betg^e^ ocoupation (^incipal--media specialiBt) belief 
^ston structure (^^--clos^-ndndetoess) for any of ttie eight n^la 
speaialist taste. Th&ce Mmm, howev^^, ta^o tasks ^ awarm^s mpA instinio^ 
tional design services , where a significant int^racl^OT was a^roadh^, 

Anothec hypotiiesis dealt wi-Ui tiie congritency of rmk OTdering of 
it^ia specialist tasks as corpar^ with the similari^ of belief systOT 
stmcture for iredia ^ecialist'-principal pairs (i*e. / prlr^lpali 
m^ia socialists working togetiier in tihe sane schpol) > Mtiiough no 
>^ignif leant Interaction was found s al os^-minaed ngdia specialists paired 
with closed-mnded principals , and qpOT-mnded rtedia specialists paired 
with open-mir^ed principal had a highOT ^gree of stodlatl^ in the 
way they raMc-ord^ed n^ia specialist tasks* Media ^eciaUst-^prin^pal 
pairs with dissimlar belief ^stm structures had a low« degree of 
similarity of raiA ordering of tasks. If fubare r^earch produce sJjttilar 
results^ the interaction might suppOTt Rokeach's contentiOT tliat persons 
mth siml^ belief system sfecuctures will tend to be clos^ to a^ee^ 
ment on itens and ideas of ntutual inter^t. , - 

Despite the conclusions liiat have been dram f rem liiis research, 
the fact reirains Uiat there were no significant interactions- ^served* ' 

\ V . . 

It is possli>le to s^^alate on a nratoer of r^som , why this in^ be so. . 
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Firsts it ma^ be that differences in belief syst^ steuctura" in- 
fluehee role j^r^ption only during initial contact* When ta^o pe^le 
TOrk tog e ttiar o^mr a coi^ider^le pa'lod of tiine^ dofflna'^mJMy r^M^m 
to be a factor, Diff^OTCes in belief systCTi structure may be an Mpect 
of p^sonald^ ; -Uiat can be dealt with tiirou^ cOTpromise, acccOT^a^on 
OT au^oldance* That is^ v^iot two parsons initially work togeth^^ their 
p^c^tiona of ea<di otiier nay be irflu^c^ strcmgly by tteir am belief 
systen structi^es. But over tljite, tiiey rf^y be^mi more skills in recog^ 
rf^zing personaUty dif f ^CToee and in identi^ing ^pr.^riate w%s of 
dealtog with thm. Onm nratib^ of the role set acconiTiodate the person- 
ality^ preferences of tiie oth^ or he iDay avoid ttiose areas of perceived 
pffl'sonality conflict- These resporaes are similar to those of studenl^ 
vJio must master new and differ^t irodea of leaming in OTder to be suc^ 
«Bsful stud^te, .or workers ^o must adjust to t^e different ainlnis^ 
teativa styles of their ^^Iq^ers. Thusi diff fences in beli^ systern 
stoucture may influent only ^ the rate at whicii p^sons of differing 
degrees of open-mi^edness will deVelcp skill in working oofftifortably* 
Purtiber r^e^di instrromts itdght identifiy the anfwnt of time msntoffis 
of a role set (i^e. , principal-media specialist) have WOTked toge>h^* 
Second^ rarfc ordering of tasks recpiires an analytio sid.ll on the 
part of the respoMents* Since Rc^^adh contOTds that d^natism way be 
more ippareit wh^ the siAjects are involve in activities r^uiri^ 
synthesis^ the 'Rark, Ordering Ques^ormalre might Be more/^eful if re- 
st^ctt^ed to reflect this t^pe of skill* .'Hie Delphi teciird.que may be 
one type of procedi^e whidi coild be used^^ as it CTeatea ^ cordition 
vSier^y the r^pprdent is iny^olved in data gen^ation,, 



Th^e a nwtoec of inplicatic^is ttiat can be dravm frOTa this staadyp 
!• It a^ears that principals have not as yet acc^ted the ^cp^^l^ 
role of tiie nedia ^^ecialist as an instructional dacisiaHrak^ ard Uiat 
' programa to inore^e thedr ai^mess aM acceptance of this role are war^ ^ 
rejited. Such pr^ or in^-serviTO activities' mght be in ttie firm of workshcps 
which mKt&nd administoratore' concept of tte respo^lbilities of ttds new ^fpa 
of educator* As ^incipals ard m^ia speciuilsts conci^ to a. greats degree 
on the prqper role of tiie media specialist^ role conflict is less Ukaly to 
occi:^. 

2* It is also aLpparmit timt when i^ijicipal-inedia speclaUst pairs 
have sMilar belief syst^ structiiceB (i,e. , closed-clOT^^ cpen-cpen) / 
th^ nay tend to erfiibit a ^eater degree of c^isensus on the role of 
the media specialist. It may b^ ttiat iredia s^cialiste %Aio seek ®tplcy- , 
nsit in s^Siopls in wluch the principal spears to hava^ a sijiiil^ belief . 
^stQTi ori^tation iray fird adjustamt to tte new situation easi^ thm 
had toeir teiief system orimtay^ons been dissJjnnilara ^e p^stoili^'^ 

ttmflict a^eare to be especially high whm m cpen-mirded m^ia 
Specialist enccft^iters a olos^-inirded principal, Knoi^in^ Uiis^ a media ^ 
^dalist might be able to assess tiis potential for role conflict dtffing 
initial encounters and develcp^ appr^riate strategies, for conflict , awid- 
anoe* If caifferences in obtain personalis v^i^les (e,g^^ dogmatic) 
^do result in differing role perceptions and/or role conflict, school 
p^scrael trairdng programs mght include ©^arimoc;.^ in reaogrdzing " 
sudh traits. ^ ' . ^ ' 

3. A si^lQtientary fij^ing, based upon ijtformal discussions witii 
the re^ondarits, iidicated tiiat agreCTverit on the role of tiie media spe^ 
ialist to inCTease when principals aM media specialists have ' • 



sane e^^s^iorioes in each otiier's field via participation in courses 
or worksh^s, As it is apparent tdiat both parties need to kncM woxm si^t 
-ea^ other ' a -role- v/i^:n the sciiool v cross-involvfflient in> -c^ 
sere e^^siire ti^-^acadonic ^ogx^aras of oth^ nigiitoerB of tym role set inay 
be warrants. It ag^are that rit^a^cm c£ ttie aJCTicUj.a i:^ed in pre-- 
parii^ ne^^ cpecialists end princip^s should involve broadmed es^osmre 
to the frame of referehce of oth^ professionals mtiiin tte ochoOl. 

4. If the tr^3ds indicate m this staidy are mi^o^tM Jji future 
reaeardi^ educational prograniB f or pr^icdpals and media ^acialista 
inay be desi^^ to give these people teaijiing in recognizing and und^* 
striding dogtrati^ aM otiia perscmaUty charact^istics in tiieir fellOflT 
workers* , 

In fact; any grwp or individual mthin afschoo'^ whidi int^acts 
vdth other groupo or indi\ddualB itierits s^ious study* The more that 

is toiom gfcput hiM th^e yaripus OTt^n^te 

such as a sdiool fimction aid ijit^act with each otiier, the better able 
all educators will be in seating more efflectivie eduaatiOTal enviromrents* 
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Figure 1, The qetEels-Guba Model of the Relatiori^ 
ship between personality and role. 
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her role eKpectation for ^^hlfii'/her self • \. 
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• \ TABLE _1 " ' 

Mean Rank Ordering of Media Specialist Tasks 
' " by Priticipals and Media Specialists 

Media Speeiallst Task ' ^ 



1. 


Accessibility 


2.89 


(1)^ 


3, 


,64 


C3) 


2. 


Awareness 


2.93 


(2) 


2, 


,28 


CD 


3. 


Evaluation 


5.87 


(7) 


5, 


,58 


C6) 


4. 


Iris tructional Design 


4.61 


(5); 


3: 


45 


C2> 


5. 


Utilization 


* 3; 45 


(3) 


5. 


03 


C5) 


6. 


Acquisition 


4.46 


C4) 


3. 


79 


C4) 


7. 


Professional 


5.80 


(6) 


6. 


13 


C8) 


8. 


Production 


5.99 '(8> 


5, 


92 


.C7) 



^ranking, of media spectalist tasks f or principals. ' 
^rankine of meHia specialist tasks for medi^ specialists 



22 . 



TABLE J 

Mean Rank Ordering of Media Specialist Tasks 
by Open- and Closed-minded Respondents 



Media Specialist Task 










F 


1. 


Accessibility 


3.46 




■ 3.06 




0'.45 


2, 


i 

Awareness 


3.00 


(1) 


2.22 


(1) 


5.09* 


3. 


Evaluation 


5.40 


(6) 


, 6.05 


(7) 


1.94 , 


4/ 


Instructional Design 


4. 23 


(4) 


3.83 


(3)' 


0.60 


5. 


Utiil^ation 


4.42 


(5) 


4.06 


(4) 


0.60 


6, 


Acquisition 


3.93 


(3) 


4.32 


(5) 


0.65 ' 


7, 


Professional 


' 5.59 


(7) 


6.34 


(8) 


. l.SO 


8, 


Production 


5.96 


(8) 


5.95 


(6) 


0.99 



f £ I .05 . . 

banking o'f media specialist tasks for open-minded respondent 
^ranking lof media specialist tasks for closed-minded r^sponde: 



' ■ ' ' 25 ■ ' ' 
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' j ' TABLE 3 ' ■ - . 

Mean RaTik Ordering of Media Specialist Tasks by 
Open^ and Closed-minded Prineipals and Media Specialists 




dia Specialist Task 



Dpan-minded^ 



Cloeed-mirided: 



m 





Acceastbtli-ty 


2.93 




4. 


00 


(4)^ 


2. 


82 


(2)^ 


3.29 


(2)^ 


0, 


2. 


Awareness 


3.64 


(3) 


2, 


35, 


(1)- 


2, 


24 


(1) 


^i21 




3, 


3. 


Evaluation , 


5*57, 


(7) 


5. 


24 


(5) 


6. 


18 


(7) 


5.93 


(7) 




4. 


Instructional Design 


5.26 


(6) 


3. 


is 


(2) ' 


3. 


94 


(4) 


331 


(3) 


3, 


5. 


Utillzatiori 


3 . 43 


(2)i 


5. 


41- 


(6) 


3. 


47 


(3) 


4.64 


(5) 


0 


6. 


Acquisition 


4^21 


(4) 


3. 


65' 


<3l 


4. 


71 


(5) . 


3.93 


(4) 


0, 


7. 


"Professional- 


5.07 


(5) 


6. 


12 


(8) 


. 6. 


53 


(8) 


6.14 


(8) 


1 , 


8. 


Produetion 


5.86 


(8) 


6. 


06 


(7) 


6. 


12 


(6) 


5.79 


(6) 


o: 



a 



ranking of medis specialist 
^ranking oS media specialist 
'rankiiig of m^dia specialist 
ranking' of media specialist 



tasks for open-^mlnded prinqipals, 

tasks for open --Tninded. media specialiata^ 

tasks for elos'ed-minded principals* 

tasks for closed-minded tnedla spefcialiats, 



2 4 



Mean Rcmk Order 


Correlations, cf 




Pt'lnclpa 1- ?ie dl a 


Specialist Palrg 




Ct^anef crmecl 


to ^-s tioires ) 






Indepetident: Var lable 
Conil)lnat::to as 


N 


y 

■ 2 


Closed -minded P^iriclpals 
and CLcsed-mindcd Media 
SpeciaL is ts 


7 


0.528 ■ , 


CLosed -minded Principals 
and Op €n--mindGd Media 
ST)acialL-St 5 


7 


0.266 


Open-mlnded prlTicdp^ls 
and Op en --minded Media 
SpeclalLst s 


7 


0.548 


Open-niinded prlTiclpsls 
and CLosed-mLndcd Media 
Special-is ts 


10 


0,499 
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